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INTRODUCTION

The Teacher Corps was created by Title V=B of the Wigher Education
Act of 1965, On June 29, 1967, it was amended and extended fox three
years by the Ecucation Professions Development Act of 1967,

The basic intent of the Teacher Corps is to reach and teach the
children of poverty, and the primary criteria for success are acceptance
of each chil as he is and commitment to helping each child reach a
vorthvhile nd attainable objective, All decisions must be based upon
these objec.ives,

The team leader is immediately zesponsible for planning and super=
visiug the total program of uctivities engaged in by the Teacher Corps
Team as it is determined jointly by the local administrative personnel
and the porject director, using the approved project proposal as a
general guideline,

The intended use of this handbood is threefold:

1. To provide a readily accessible, comprehensive, reference
tool for present and future needs and to provide an objective
basis for discussions and evaluations of the interns and the
program during individual confarences and group seminars,

2, To encourage cooperation and coumunication among the par=
ticipante in the Corps in ordzr that the intern may develop
his potentialities to the fulles: degree,

3. To make understandable the role and responsibilities of the
public school and the college personnel involved im the work
of the intern, '

If at the end of the year, the program of work offered to interns,
students and the community has enabled them to perform in a manner that
is consistent with objectives set forth, we will have communicated our
objectives of his handbook in a meaningful manner,
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PREFACE

This handbool is an outgrowth of a Team Leader Institute held

at East Tenncssee State University, Johnson City, Tennessee, during the

summer of 1968, 1Its purpose is to provide helpful information for
team leaders and prospective team leaders. The writers in no way
intend to convey the impression that the contents constitute official
guidelines; rather, they represent combined ideas as & result of
personal experiences,

Nor can it bé claimed that the contents of this publication
are entirely original, Principles, procedures and suggestions have
been drawn not only from the experiences of college and public school
personnel from several areas but also from student teaching handbooks
of teacher education institutions, textbooks, Gfficial Teacher Corps

Guidelines, local proposals and othor related literature in the field. )
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I, THE TEAM LEADER AS A COORDINATOR

A team leader has a many faceted role serving as a liaison between the

various individuals and institutions directly and indirectly concerned with

the Teacher Corps prograum,

IOPICS

A, LIAISON BEIWEEN THE UNIVERSITY AND
THE PROGRAM

The director should be appraised
of all problems==golved and unsolved=e
and of the overall progress ¢f the
program,

. The team leader works closely with
the director when initiating & commupe
ity-program,

The team leader is obligated to
the University for requesteu reports,

There should be a direct line of
communication from the college or unjie

versity to the team ieaders in order to
avoid conflict,

o anm —— - -e am . -
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REPRESENTATIVE
ACTIVITIES

Projecting future plans
Negligence on the part of the
intern {a planning and performe~
ing his work,

Unwarranted absences

Failure on the part of the
intern to accept and do a fair
share of community activities,

Tutorial activities .
Establishment of a definite
percentage of time

Summer sctivities
Recreational programs

Program evaluation
Intern's absences
Intern's schedules

Final examinations

University course schedules
Advance notice o developments
Written information regarding

university instructjons to the
interns

Seminars and conferences




B, LIAISON BETVEEN THE INTERN AND THE
LOCAL UNIT

The relationship with upper level
administration will vary from closeness
at the outset of the program to one of
comparative remoteness as the program
develops satisfactorily, After initial
working arrangements have been made, the
team leader will probably have direct
contact only as progress reports, proe
gram expansion or conferences may ree
quire,

C. LIAISCN BETWEEN THE TFACHERS, OTHER
PERSONNEL AND THE PROGRAM

One of the functions of the team
leader is to introduce and describe the
work of the interns to the staff members
of the school and other auxiliary pere
sonnel,

A special relationship should
exist between the team leader and the
cooperating teacher(s) with vwhom the
intern vorks,

D, LIAISON BETWEEN THE PRINCIPAL AND
THE PROGRAIM

One of the most important relae
tionships established is that of the
team leader and the principal, The
Teacher Corps Program must be coordie
nated with the program being conducted
within the school for which the prine
cipal is responsible,

1.

6.

7e
8.

BEST Copy AVAILABLE

Initial conference with superine
tendent, personnel directox,

and federal program director to
assure mutual understanding of
proposal and program,

Arrange conference for any per=
sonnel problems,

Transmit information from unie
versity director,

Plan second year®s program
jointly,

Provide information and guidance
for the total program as requested-
Or as necessary,

Clearance for use of research
material obtained from local
unit files and records,
Facilitating employment of
interns by local unit,

Clearance of observers of the
program and representatives
from the news media,

Staff meetings
Inservice programs
Orientation groups
Social functions
PTA

Frequent conferences

Joint evaluatinng

Planning sessions (traditional
and innovative)

Presentations

Placing of interns according to
abilities of interns and needs
vith the school, '

Scheduling of interns

Seeking places to conduct classes,
Participation in community ace
tiVitieSQ

Participation in extra=curricular
actiVitieso

A mediator to staff as 8 vhole,
Innovations




E, THE TEAM LEADER AS A LIAISON BETWEEN
INTERN AND PUPIL

The pupils need to be prepared for
the arrival of the intern,

The intern is introduced to the
pupils of the school

The intern becomes acquainted with
and studies carefully the disadvantaged
children and their classroom situations,

-

The team leader has the responsje
bility of aiding the intern in maine
taining proper relations with his
students,

The intern refrains from imposing
his religious or political views upon
his pupil,

Team leader visits in the classe
room before the intern arrives and
explains the role of the intern to
the childgen,

Team leader introduces him to
the cooperating teacher and then she
introduces him to thes ciges es s
second teacher,

The team leader can help the
intern accomplish this by helping
him to become acquainted with the
children personally, learn about
the comrunity, understand their
social, economical, and educational
background, and recognize their
common needs,

Individual conference supple=-
ments information available from a
study of the Cumulative Record,

Rapport can be established by:

1. Being impartial at ~.! times.

2, Being 2 help:r and a friend,
but being careful about becoming
too familiar with his students,

3. Not tyying to be a perfectioniste=
develcp sympathy, empathy, tole
erance, patience, and enthusiasm,
in working with the pupils,

4. Commanding respect without being
authoritariati,

5. Speaking their language,

6. Recognizing the worth of each
individual and striving to
develop latent potential,

He exhibits a broademinded,
tolerant attitude toward other
groups and individuals,
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F, LIAISON BETWEEN THE INTERN'S INe
VOLVEIMENT IN LOCAL CIVIC AGENCIES
The team leader is responsible 1, Familiarize yourselves with the
for all community work performed by homes,
his intern, This includes the plan= 2. Familiarize yourselves with

ning phase as well as implementatirn

community agencies and organie
to facilitate maximum effort, '

zations,

(a) Boy scouts, girl scouts

(b) Civic and Service clubs

(¢) Churches

3. Acquire knowledge of state and

federal agencies,

(a) OEO, Neighborhood Youth Corps

(b) Family cervice

(c) Job Ccorps

(d) Health department

(8) Welfare department

(£) Rehabilitation programs
and others

II, THE TEAM LEADER~~A MARGINAL ROLE

Changes of behavior required to assume th: team leader role vs, the Master
Teacher role,
A, Up to the time of his assignment as a team leader of interms, the
team leader has been a teacher of children or of students, This

role has suddenly been changed to the teacher (or leader, which is

more appropriate) of adults,

There is a major change from child education to adult education
vhich the team leader must assimilate, The interns are degreed
young adults vho will not respond to the teaching approach that

is used on students,

This is a change from being a highly professional specialist to a
supervisory generalist, The team leader is no longer an unassailable
authority, The team leader is now a democratic leader who has no
real decision making power, . , Only the functions of coaching,

fecommending, persuading and representing,
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This change in assignment calls for a Survival Course rather than an

orientation, It also calls for an understanding of the motivation and

direction of adults rather than students. The t'eam Leader is required to !
move from the specialist point of view of teaching students to the generalist
functions of leading a team of adults,

In effect, the team leader is in no-man's land, He belongs to none of

the areas involved; and yet, he is part of them all: school, university aad
community, He !s only partially oriented to the school system, only partially

oriented to the university; but, he is entirely responsible to the intern,




III, THE TEAM LEADER AS A TRAINER OF TEACHERS

The team leader, serving as a trainer of teachers, should possess the ability
to supervise, instruct and motivate the interns, It is 1mpottant that he have a
good knowledge of subject matter and of the teacher=-learning procesS. Ability

and willingness to demonstrate necessary teaching techniques are imperative,

/
A, TRAINING ACTIVITIES
The team leader should utilize the 1., The process of getting acquainted
technique of gradual induction of the should include:
intern into teaching a, An orientation period for

becoming acquainted with
students, classroom proce=
dures, policy, et cetera,

b, Working first with individuals
and small groups leading into
occasional large group=
instruction for a limited time,

2, The process of gradual induction
into the teaching process:

a, Plan and obgserve: Outline
and plan cooperatively a -
unit or a daily plan, The
intern should observe the
team leader teach this unit
or daily plar and have an
opportunity to help him eval~
uvate how effective it was,

b, Plan and Teach: plan coe
operatively including suge
gestions from intern, cooperat~
ing teacher and the team
leader, Let the intern teach
and the leader observe, Evalue
ate the teaching experience
together and determine reasons
for success or failure in
tcaching, Then plan together
for the next day's instruction
taking into account the day's
experiences of the intern's
work, Let the intern teach the
new cooperatively planned dee
veloped plans, and then together
evaluate the teaching experience.
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Ce Semi-Solo: should these teache
ing experiences be faverable,
let the intern plan the next
teaching experience and have
the leader evaluate and make any
suggestions necessary for ime
provement, The intern should
teach the unit and cooperative
evaluation should follow,.

ds Solo experience: Should the
semi-solo experience be suce
cessful, let the intern plan
and teach a unit on his own,
The team leader should obe
serve snomewhat, but do not be
afraid to leave the intern
alone for short periods of
time,

e. Teach and Observe: If the
semi=solo experience is not.
successful, the team leader
and intern should plan the
unit cooperatively and teach
it allowing the intern obe
serve you for a day or two,
Should two reading groups or
two classes of the same sube~
ject be scheduled, the intern
may teach one, and then let
him observe the leader teache
ing the other,

f. Repeat the directions under
"d" or "e" for a successful
semi~solo or solo experience.

8« Observe other teachers teach:
the observation of experienced
teachers becomes most meaning=
ful after the intern has had
actual classroom teaching or
a solo' experience,

The amount of time necessary for this sequence will vary with the ability and

the adaptability of the intein to teaching responsibilities,

B. TIPERATIVES OF CHANGE

Responsible leadership in planning, performing, and evaluating innovative
activities is a major emphasis in the Teacher Corps program,

The four primary areas in which unique and creative efforts would be par=

ticularly relevant are: 47




The area of instruction

The area of organization

The area of community activity

1,
2,
3.

e
6.
7.

8,

%
10.
11,
12,
13.

1,

3,
4o
5.
6.
7.

2,
3.
Se

6,
7.

8

Use homercom for cultural enrich=
ment,

Initiate use of new or little-used
A~V media,

Teach a unit on animal 1ife at the
200,

Develop a local history unit,
Experiment with programmed
material,

Eliminate traditional type of
homework,

Initiate some new teaching teche
niques such as Language Arts
Experience Approach in Reading,
Use teaching machines such as
Language lMaster, Tachistoscope,
EDL, etc,

Education television

Video=tape

Puppertry

Dramatization

Educational games

Withdraw students for special
instruction,

Conduct voluntary Saturday school
Use one=to-one, small group, and
large group instruction,

Team teaching=-~use the Corps team
for introducing team=teaching,
Develop a non~graded reading
program,

Pull three classes together for a
visiting speaker,

Individualized instruction

Develop an intramural program
Provide inecommunity tutorial
services

Provide home instruction for

pregnant unwed girls

After=school square dance team
Organize a community chorus or bang
Provide a summer activity program
Channel patrons to community agencies
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The area of salvaging and conserving 1, Provide "guidance" services

human beings 2, Get a list of students on probation

3. Ask police chief to notify you when
students are apprehended

4. "Adopt" a student (your personal
mission)

5, Provide and man an area for those
vho can't function in classroom,

6. Youth center and church

C., COMMUNITY RESPONSIBILITIES

Community involvement is a necese=
sary ingredient for a successful Teacher
Corps program which meets the approval
of the national office and the universie
ty director, Interns will find more
excuses for negligence in this phase of
their work than in any other area of
their service assignment,

There are several reasons why this
will be so: (1) All their other re
sponsibilities will be schedni~< in de=
cail; (2) Other resnnn-&b&‘.ities will
Commmndfte -<8ponsibilities are largely
get” -u!.t:iat:ed.

Areas of Involvement are;

lome visitation ‘ l. Obtain student addresses,

2, Visit homes of children with
disciplinary problems,

3, Prepare a file to record perti=

nent data,
4. Interns make follow=up home
visits,
Work with health and welfare agencies 1, Refer children needing health exe=

aminations, immunizations, or
dental care to proper agency,
2, Arrange transportation to the
County Health Department,
3. Refer needy cases to the local
velfare or other agencies,

Special Projects 1. Tutoring sessions

2, Square dance groups

3, Community sings :

4y Miscellaneous recreational ace-
tivities
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Organizing Civic Pride Juniors 1, City of security (combat delinquency)
2, Alertness to safety rules
3. Beautification clubs

PoEeP, Program (Pep and Energy Project) This is done under the direction
of regular professional personnel, to
provide breakfast for eligible students.
Interns will help observe and ge: to
know students in an informal manner=e
possibly to head off home problems that
may affect schoolesto assist with any
unfinished homework assignment,

Pine Art Clubs 1, Music
20 Art

3, Drama
4, Dancing

IV, TEAM LEADER-~INTERN CONFERENCES AND VISITATION

A unification and coordination of the efforts of team leader and intern
are imperative to attain the desired educative results, It is expedient that
the intern maintain his/her individuality and initiative and that professional
alertness be kept alive.

Personalities and temperaments differ widely, Previous training will differ
from inadequate to almost excellent, Some will exert more zeal and interest than
others, and there will be problems of various types with which these young people
will be faced, The intern's home stresses (or pleasures), health and that of
her children, even the weather conditions or the physical atmosphere éf the room
will make each visit and conference uniqiue, The team leader must be cognizant

of all of these factors as she/he meets with the intern,

A, CLASSROOM OBSERVATION

Classroom visication is usually of 1. The announced or scheduled vigitaw

three different types: (1) announced; tion allows interns to specifically
(2) unannounced; and (3) by invitation. prepare the students and the lese

son. It would, however, make some
interns highly nervous and appree
hensive, so that their work is not
typical of their normal teaching
ability.
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The announced visitation usually
guards against visiting during the
showing of a motion picture, free
reading period, or the administering
of a test,

2, The unannounced visitation has the
advantage of sampling the regular
vork of the intern,

3+ Uhen an intern and team leader
plan vhat classroom activity is to
be observed, the team leader might
increasingly visit by invitation,
A team leader may be invited to
make a visitation to observe a
particular lesson on a particular
day, He may seek data on the
results of a new teaching procedure,

Length and frequency of a team leader’'s 1. The intern recognizes some diffie i
visitation should be determined by the culty and is trying to identify :
purpose of the visitation, contributing factors. The team

leader may visit daily or as
frequently as feasible until the
problem is identified,

2, The intern is trying out a new
method of introducing a new ine
structional device,

3. Assessing the quality of the
teaching«learning climate,

It is essential that the team leader sees a unified activity or planned

lesson from initiation to conclusion, The team leader usually needs to prepare
for the vigit by studyiﬁg the intern's planning and materials of imstruction in
order to understand the goals and purposes of the intern.

There should be a follow=up of every visitation. The team leader and the
intern must cooperatively examine the results of the observation, This is best

done through a postevisitation conference.

B, GENERAL CONFERENCE

Conferences are advantageous in
providing for direct and intimate intere
action between team leader and intern,
both of whom should be interested in
improving instruction,




“he team leader should use the confere
ence for different purposes

Whenever tha conference is arranged,

the important thing is to provide privac
and freedom from intexyuption,

The team leader conducts himself ine
conspiciously upon entering and leave
ing the classroom, To act otherwise is
to defeat the purpose,

C. PERSONAL CONFERENCES

The variety and immensity of the
problems of human relationships make
it imperative that the team leader and
the intern develop deep mutual under=
standing as the foundation for the
fullest maturing of all concerned,

Utilizing personal conferences,
a team leader may find occasion to
ascume the role of a guidance counselor
to the intern,

Capitalize on the various iﬁterests of
the interns

y
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1, Visitation=-efollow=up

2, Establishing rapport

3. Gaining insight into intern's
attitude toward teaching,

4, Counseling or offering advice

5. Discussing proposed changes

6., Discussing serious instructional
difficulties

7. Progress reports

8. Ethical practices with regard to

use of sick leave, absenteeism,
punctuality, use of confidential
matters pertaining to students and
school affairs, loyalty to employer,
etc [

Suitable times for conferences are:

1, Before school

2. After school

3, While lunching together

4, During the day at mutually con=

~ venient times

1, Interfere as little as possible .
with the efforts of the learners

2, Arrange to be seated as soon as
possible

3, Arrange your exit so as to create
the least disturbance ’

4, 8it close to the door

1, Listen to the intern's personal
problems

2, Try to understand his conflicts

3, Build a relationship of mutual
respect, not of dependency

4o Readily extend sincere help

1, Hobbies

2, Talents

3. Experiences

Knowledge of these interests gained through personal conferences reveal much

of the real person and thus present avenues of approval to the improvanent of

O __teaching.
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V. EVALUATIVE ACTIVITIES OF TEAM LEADER

One of the greatest weaknesses in any teacher training program is an

evaluation, There is no specific objective method of evaluation, Subjectivity

must enter because of the cloge relationship existing between interns and the

team leader,

Numerous forms will be used; none will 1, Forms from the national office:
be perfact, 8, Team ieader evaluation of
intexns

b, Interns evaluation of the
team leader

¢s Principal evaluation of the
program in his school

L

The number of evaluations during the " 2 Forms from the director's office
year is determined by the program a@. Evaluation for directed
director. Evaluations of the program teaching :

and interns are pictures of the proe- b. Evaluation for education

granm and how effective the program is courses (supervision, methods,
operating, etc,)

Cs Progress reports of interns
for their personal file, -

The team leader, in cooperation with 3+ Evaluation forms from the director

the university director and the local of university student teaching,
school staff, will need to concentrate

on the evaluation of the program and
the inte.ns for directed teaching, ,

The interns' grades may be determinec
by these people,

The university instructor teaching Forms from the university instructors
courses involving microsteaching and a. Micro=teaching
interaction analysis will be able b, Interaction analysis

to help in evaluating the intern,

Teacher placement services ovar the See Appendix C, page 28.
United States are looking for the
same qualities we are attempting to
instill in these interns,

Archie Jones presents a good suggestion See Appendix C, page 46.
to help supervising teachers improve
student teaching evaluation,
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DON'T LOOK NOW, BUT Y0U AKE IHE
BEGINNING STUPENT TEAZHER

Jeffrey R. S*ewart, Jr.

First of ali, you will make mictakes. The studen:. teacher who expects
to go into the classroam and make no mistakes is being very unrealistic. You
will make big mistakes, little mistakes, aud mistakes that you have made before
and that you will make again. But most importanz, you will learn to benefit
from these ?istakes. How will you benefit? "

You will learn to avcid making mistakes oy planning. You will find,
as you do your student teaching, that pianning *s the key %o a smoothly running
class. At iirst, yod will have to plan your lessons extensively and completely,
You will be ready for every question that che student might ask - and you will
know the answer. You will know wha* you are going t3 say, what the students
will do, when they will do it, 31a whar quantity, arnd with whac result. In
short, you will overcome most of yout inexperience threugh planning. You will
supplement your plan by rehersal, as 1f you were going ro periorm on the stage
in a play. ,

You will learn how to cbserve expert teacthers so as to profit from
thelr experience. Observing another person teach is not s casual operation;
knowing how to observe teaching 1s an art 1n itself. It might be compared
with lea'ning how to observe znd appreciate fine art, music, or sculpture. At
the very least, observing a teazher in actinn requires 3 lot of mental and
physical eftort, if you expect to benefin feom it. Very few persons are able
to observe eftectively other tea:hers withou® writing down remarks and comments
as they go along. Therefore, you will learn to wrire them down in coavenient
form for future use. Foy example, when the ‘ypevtiting teacher has the student
place their hands on the paper ball to lift i* as he explains and shows them
at the demonstration ctand what the funution ot che pupec bail 18, you will not
only be seeing what has becn desc:ibed, bur you will understand that the
students are us:ing three sensez 1n lasening - sight, tsu:h, and scund, But
most important you will write these things down, becsuse they are impossible
to remember collectively. 'Whar previously has been oniy a relaxing observation
to you will begin to 2:me alive and have meaning in your own teaching. You
will review vour nctes caretirly after ties: 20 the mzin ideas will gtick with
you when you begin vour swn teaching.

You will learn how to predisr s uaen: feat*aous. You wili be able
to "put yourself in the students shoes' and antitipare cheir questions, their
problems, and their misunderztandings fong before they become apparent, if
ever, to the average ¢bserver. This will be a valuable asset 3 vou as a’
teacher because it will leave 50U 1n contrul of the classriom &t )l times. If
You are in control, your students will icarn moze material faster and remember
it longer. If you can predict stydent tea““ions, your gtudents will respect
you as a teacher snd as a leader rather than lock upon you as a typical person
vho needs to be consulted every time a prcblem comes up.

You might as well expect, as a beginning student teacher, to be a
little bit nervous at first. However, the nervsusness will ot hust you any
more than it will help you in your early teaching A certain amount of nervous
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tension 1is often helpful in quickening your résponses and keeping yot on your
toes. However, as you go along in your student teaching, you will begin to
relax and feel more at fase with the students. 1f nervousness and lack of
confidence become a problem.to you, you will learn that one way to overcome

confidence,

You will have the experience for the first time of changing places
with the teacher, The person who has stood in front of the tlassroom has
been to you quite often a symbol of knowledge and understanding and a source
of wisdom. On the other hand, it may be that the person vho has spoken to
you from the front of the classroom has been thought of ag a completely
different kind of person. Now 1t is your turn 5 take his plaie. Do you
think along these lines, yoy wil1} understand how the students, perhaps, will
feel toware you at first. You wil} learn that personal trieadship with the
students will not improve your standing with them. Friendliness, on the
other hand, and 4 sense of humor towarg the whole group, will make the gwitch
from student to teacher an easy one for you to make,

You will learn 1n your student teaching ts speak 13 a formal manner.
Before, most cf your speaking was casual, conversavional, and informal. Now
you will learn that ip order to present a logical, well-planned lesson that
will be acceptable to your Students, you must be able to speak in a clear,
distinct, and somewhat formal Manner. This does nor mean thar you are .
Supposed to uge slang, write phrases, overuse jumbles like more op less, and
anything ethically questionable. 4 8ood way to view the nanner in which you
speak is that you are a professional person, and you aye speaking as a member
of your profession, If vou think of this, you will automatically avoid
language that is too informal,

At first you may be talking to the back wall, ts the left side of
the room, or to the right side of the room without even seeing the studentsg
in front of you. However, as time goes on, you will iecarn how to make eye
Contact, rather than just seeing people's eyes  you will be able to detect
lack of interest in your class, you will be able to spot parplexities on the
part of your students, vou will be- able to gee ques*ion marks hanging over
the students' heads, ang perhaps you wily even be able vy Vistalize

exclamation marks fleating about in the rsom as you spegk to your students,

You will learn how to keep everyone listening to what you say in
your class; and, of course, you will iearn how to keep everyone looking at
what you do, because learning ig largely g seeing and doing process. You
will take cues from the class ag they rea:zt to your teaching  You will be
able to create enthusiasm ang interest through your lesson as you try to
strike a balance between the lesson ag you have planned it angd the lesson
as the students seem to understand 1¢.
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You will learn how to become trapped by something you say or do,
You will say things and do things in your class arv first that you will wish
you had never sald or done., Students perhaps at first might try to exploit
the smallest mistake of the beginning student teacher. You will learn that
to overgeneralize before a group of fairly intelligent students is one of the

biggest mistakes you can possibly make. MHowever, you will slso learn how to
admit your mistakes graciously in front of your students,

You will learn how to give clear, concise imstructions to your
students. You will learn that clearness in instruction is possible only by
planning ahead of time exactly what you are going to tell the students and
explaining it to the students in a step~by-step manner. The teacher who told
the students to grasp the right cylinder knob on the typewriter and turn it
to the rear hed not learned to give clear instrucrtions. In giving instructions,
the teacher has to anticipate most questions that may come up and discuss them
tefore the students are allowed to ask questions.

One of the most important things you will learn as a student teacher
is how to be patieant. %Tou will discover that some siudents are unable to
learn certain things that you are suppose to teach them and that others will
learn them so quickly that you will have to give them additional work to do
while you are instructing the rest of the students. You will learn to look
upon these individual differences in a professional manner rather than in an
emotional manner., You will have empathy instead of sympathy toward your
students. .

You will profit from your after-class discussions with the supervising
teacher. These discussions will net simply be hashing out the mistakes you
made, but they will be a compiete svaluation zf both your good and your bad
points. These discussions will also be held with your supervising college
representative. You will learn how to use the information from these conferences
to improve your teaching., For example, you will learn that many things you feel
are satisfactory in your teaching will not seem satisfactory to the supervising
teacher. You will learn that seemingly minor errors on your part might
seriously affect the learning process on the part of the students. You will
learn to take notes and write down the uomments of the supervising teacher in

these after-school conferences so that you may review them later on for use in
your classes.

Finally, you will learn how to handle student discipline problems.
You will learn to treat the students 1in 2 professional msnner, and you will
also learn that students respect the professionaily minded tea_her. In your
teaching, if you understand the feelings and emttions of others, i1f your lesson
is interesting and well planned, if you keep stvdents working and participating,
you will have few problems as far as discipline 1s comcerned However, there is
always the "problem child" with whom.you must deal. You will leaxrn to counsel
these students individaully and tactfully without disturbing the rest of the clas.

You can see that, ss a beginning student teather, you have much to learn.
You have an eyciting and rewarding experience ahead of you. Go into it with vigo:
and enthusiasm. Volunteer frecly. Make the most of your student teaching, becau.
it is the one time in your teaching career when you will have someone telling you
frankly and freely exactly what your strong and weak characteristics are. It is
an opportunity that you should look forward to with excitement, for teaching is
the most varied and exciting profession of gg;ﬁ

{
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TIPS FOR BEGINNING TEACHERS

Howard A. Oznon, Jr,

No book on law says that the younger lawyer should not be seen in
Argyle socks. Yet knowing thig seemingly trivial rule can save clients,
particularly rich and staid ones.

Likewige, in Education, there are small bits of truth not contained
in ponderous textbooks. Here are some home truths that ean make the,,

differencé(betweeu success and failure in that all important firsg'iéar and
every year. ’

1. DON'T HESITATE TO BEAT YOUR CHILDREN:
M

Beat ther that is, to possible sources of information in
your community. Don't let the children stump you by
talking about places you haven't been. Don't let them
bring up books you haven't read. Walk around the
community, stopping often in the library.

2.. IEACH THEM TO BEG:

In eighteenth ceatury Europe, children vere sometimes
taught by professionals how to beg for food and money.,
Some were so successful that they and their teachers
became rich. But the begging I refer to is for
information. 1If as teachers we can instill in our
pupils the desire to beg for more and more knowledge,
never relying upon piled-up stores, never reaching
satiety, then we have served them well,

3. IEACH THEM TO HATE:
We all know our pupils should hate =in, but tclere are
other things worth' hating, too. They should be
taught to hate ignorance; not ignorant men, but the
miasma of ignorance that blinds then. They should
hate these things strongly enough, they will do some-
thing about chem, which is our next point,

4, TEACH THEM TO FIGHT:

Children must learn to fight for the things they believe
in. One of the greater lacks in our tine 1s moral

courage. Young people are often afraid to gtand up

and fight, We can't teach courage as we teach mathematics,
but by precept and example we can inspire pupils to take
the right road, not merely the easy road.




5

6.

avhile,

TEACH THEM TO TALK BACK:

One of the first rules the average child learns is
that he should be seen and not heard, But a child
who 1s not heard does not learn. He must ask questionsg,
A teacher should impress upon children the importance
of asking intelligent questions, and with relating-
answers to other things they have learned. Done in the
right manner, talking back is fine.

TEACR THEM TO SHOW OFF:

AL

Every child likes attention, and it should be given
him. When a child is shown how to communicate his
knowledge and demonstrate his talents in a pleasing
way, he learns how to serve others and make friends.
He becomes an asset to society.

If these rules don't fit what you learned from your textbooks, think
Maybe the textbooks were wrong,
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GETTING ACQUAINTED WITH A- COILIUNITY ?
(Things to Look For) ?

Technological Level ?
A, Physical layout of homestead r
B, Type and layout of dwelling y
C. Sanitary facilities i
D, Patterns of doing household tasks |
Es Tools used around the home A
F. Source of family income (kind of job)

G, Farming patterns

A, Size of family

B, Dominant role

C. Relation between parents and children

Ds Neighboring patterns ‘
E, Membership in community groups L
Fo Religious patterns !
G. Status of family !

1

| %

Sociological Level i
|

|

|

Cultural Level !
A, Language patternms I
Bs World view j
C, Attitude toward outside world
D. Recreation .
B. Educational level |

Fo Religious beliefs ‘w

G, Rituals

Psychological Level

A. Type of personalities in family

B, Friendliness--antagonistic attitudes
C. Interpersonal attitude

D¢ Outlook on life in general

E, Attitudes toward self
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EVALUATION OF STUDENT TEACHING

1 ] ’ )
ne Semester Year

jor Field — Semester Houra Credit
-de Level School City

1de Level School City !
jects Taught

General Rating of Actual Teaching (underline one).

Unsatisfactory Below Average Average Good Excellen
Letter Grade

~ W41
A Brief Profile-of the Candidate B[SI ﬂ

Unsatisfactory | Below Average Average Good Exce

weral Appearance _ — ——e = |
dth PP . - - |

or
'endability , — , S -
rest in People _

ial Acceptability e - -
{essionally Minded V - —_— s

-t and Judgment , -

————— -

A. Personal

-

B. Academic and Professional

Unsatisfactory | Below Avzrage Average Good Exce

‘8 Range Planning — —
aning Daily Lessons - ] _ N A

sil-Teacher Pianning — e -
8sroom Management )

ducting a Class - — - '
-ergtanding the S ' ;
Jtudents _— - '
.ction of Students — '
‘luating Growth of
Students i -
'wledge of Subject S

Matter y

C. Speaking and Writing Skills : |

Unsatisfactory | Below Average Average Good Exce

‘senting a Problem ] " -
‘n a Classroom
situation

ng Acceptable Eng-
iish in Everyday
3peech

.ng the Voice
Effectivel

»genting ldeas on
Paper

g Acceptable Eng.
iish Construction

Yihen Writing

General Rating of Growth During Present Assignment (underline one).

e - —

Unsatisfactory Below Average Average Good Exceller

-

¢ of Report

o Director of Student Teaching

| A W e,
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MARSHALL UNIVERSITY R
Student Teaching Evaluation BEST COPY AVAILABLE

PRELIMINARY REPORT
;dent Teacher ) Address
;Jecta Taught Grade Level )
1001 - . Supervising Teacher

‘B: Please consider carefully each of the factors listed below.

factors needing attention at this time,
the student is particularly strong.

SONAL
. QGeneral Appearance .

. Zhysical and Mental Well-being
.« Dependability

.» Poise, Refinement, Socfal'craoe
. Professional Interest |

. Effectiveness of Relationship
. Voice

- Intellectual Curiosity

. Sense of Humor

FESSIONAL:

. General Scholarshir .

- Grasp of Content for Teaching

Skill in Communication: Oral
Written

Acceptance, Use Made of Criticism

Understanding of Pupils
+ Reaction of Pupils to Student Teacher
"HING TECHNIQUES:

'ibng'ﬁange Flanning

Daily Planning

Teacher-Pupil Planning

Use of Pians After Made and Approvead.

Maintenance of "Climate for lLearning"

Q b
ER&CEWaluat on of Pupil Growth

Full Tt Provided by ERIC.

. "Record Keevine

COMMENTS

COMMENTS

COMMENTS

Circle ¢t
Underline the factors in whi.
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-« Dependability

-« Polse, Refinement, Social Grace

« Professional Interest

. Effectiveness of Relationship

. Voice

- Intellectual Curiosity

+ Sense of Humor

FESSIONAL: | B COMMENTS
. General Scholarship .

- Grasp of Content for Teaching

. Skill in Communication: Oral
Written

» Acceptance, Use Made of Criticism

[

Understanding of Pupils
- Reaction of Pupils to Student Teacher .
THING TECHNIQUES: | - COMMENTS
'i;né'ﬂange Plamning
Daily Planning
~ » Teacher-Pupil Planning
Use of Pians After Made and Approved.

Maintenance of "Climate for Learning"
Evaluation of Pupil Growth

Record Keeping

ST OO g

“se indicate by a check () on the weak-to-strong continuum, your rati?gf
‘he candidate at this time. S
: srgPNO,

Classroon Management

’
is -

| )
urite
additionsl comments concerning the progress of this studsnt, please
ack of this form.

e
!"a)
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FACULTY OPINION SHEET conceing

Student

in providing placement service for our graduates, the University needs to have on file information concerning their weri
3asing your roting on classtoom and/or other contacts you have had with this student, please give your frank oplnic
os to his ?uolificomns. Once this information is on file, you mcy_eefu future requests concerning this student :

this office tor reply,
in what capocity and how well do you know this student:

Know him os o student. ———— {7173 11} Eeuonclly cutside of class.
e eoecenmen. SV 08 his foculty advisor. Work with him in some student activity,

Hove employed him, ‘ Have limited classtoom knowledge.

Other. Please explains

odd

On the basis of this Iﬁiéwhdgo, indicate by checking in the left column the duties you feel he Is capoble of hund:
ling now and in the right column these which he should be able 1o ossume wglr'oxpellmzo. e -

Duties under close supervision by supersisor
- Duties with little or no supervision by superior
e Duties requiting supetvision of subordinates
e Duties requiting instruction of others

Duties involving contacts with the public

D Y

S ——t——

Sr———er

Using the scale below as a guide, rate the student on the items listed.

EXCELLENT GOOD FAIR  POOR
100 90 80 70 60 20 40 30 20 10 O Comment i

not toting

Appectance

Mental oletiness
Ability to express idecs

Initiotive

Cooperation
Dependability

e
e )

Judgment

Social adaptability,

Capacity for develapment

Please write a general statement which may be used as part of this candidate’s credentials to be sent to prosarcti-y

i loyers, The reverse of this sheet moy be used for swrictly confidentiol remarks you would like to moke fur
Fiacament Office use only. '
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Super*v'ts"_ino Toacher

Student®s name

Days absent .

Subject (s) taught

‘ Schen!
\
EVALUATION OF STUDENT TEACHING
East Tennessee State University
e Quarter 19
) Grade leve! Hrs, Credit ...

instructions:

This form 1ists student teacher qualities. It is designed to give the supervising teacher an opportunity to evaiuate the stu
dent teacher’s performance. Please check the column considered to best describe the student teacher's performance ineac

of these areas.

DA

LA

PERSONAL QUALITIES

General appearance

Superior Good Average |  Fair Doubtfu-

Speach

Voice

Initiative

Tact

Judgment

Poise - self-control ..

Punctuality

Adaptability
Versatility.......

Sense of justice

Soclal acceptability

PROFESSIONAL QUALITIES

Dependability —
Backyroud of information

Schelarship

Leadership

interest in pupils'

Responsibility

Use of English.—.
Alertness

Cooperation

Desire to teach —

Reaction of criticism

independence..

TEACHING ACTIVITY

l.esson plans

Presentation of lesson

Quality of assignment

lWotivation to study

Pupil participation .

Attention to individual differences

Ctassroom management

Discipline

Pupil-student teachér relationships

P T 4

interest in total schooi program

Strengths of Student Teacher_,

Yieaknesses

Predicted Success

o Signature of Supetvising Teacher

,Emcsmnatufe ot College Coordinator

Full Tt Provided by ERIC.
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STUDENT TEACHING RECORD

BEST O Ay

E OF STUDENT _ _
(Subject) {Grade Lavel) (Subject) (Grade Level)
on Taught Whets Tought
JLLEGE SUPERY SUPERVISING TEACHER
[ 1 w ‘:.:. 5 I3 -t -
[~ o ™ o ! 3 H
£ 8 § e« = E £ E
= 8§ % : B i 8 % 3
Petsonal Appeatance -
Heolth
Tact and Couttesy
Enthusiosm and Crectiveness
Knowledge of Subject Matter
Organizational Skills
Understanding of Pupils
Classroom Monogement
Professional Attitude
Demonsirated Ability to Teach —
Copacity for Development .
Please indicate strengths ond weoknesses.
REMARKS REMARKS.
inatute of College Supervisor) (Signeture of Supsrvising Teacher)
sition) (Position)
1€, DATE

N
»d
<Y

CONFIDENTIAL O
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RAST TERISSZE STATT INIVERSITY -
" KRACHER CORPS PROGRA
STUDRNT TEAGMRR OaSERVATIONS LS| L[PY AVAILABLE

NAMR OF STUDENT TEACHRR

(Grade level) (Subject) (School)
. (Tesam Leader) " {Date)
PERSONAL QUA ITIES: | G&sia Avsﬁgc P&B

1. General Appearance

2. Emotional Stability

3. Tact axd Courtesy

4. Voice (Too High Pitchad? Nasal? Strained?
Clear and Distinct? Adapged to Size
of Group? Well Controlled?)

5. Speech (Too fast? Too slowly? Pleasing manner?)

6. Enthusiaom

/s Charactar

8. Socialidbilicy

9. 2“n¢tu‘1ity

0. Capacity for Development

POINTS

ROFESSIONAL QUALITIES: .

1. Attitud‘

2, Dependabiltty

3, Preparation (Background of Information)
4 Leadership

5 Use of Grammar

6. Iarerect in Pupils

74 . Ability to Orgari:a

8., Adaptahbility

J+ Response to Criticism

N, S&ease of Responeibility

HHH

POINTS

SACHING ACTIVITIES:

l, Demonstrates Ability to Teach

2. Preparation of Lesson Pluns

3. Presentation of Lessons

% Motivation

3¢ Pupil Participation

% Classroom Managemont

7. Attention to Individual Differences

8. Pupileleacher Relationship

J.  Attitude Toward Teaching

7 Use of Audio~Visual Aids 4n Class Pregentation

T

POINTS
TOTAL ACCUMULATED POINTS
-RJCRYARIONS, - RECOMMENDATIONS BV SUPCRVISING TEACHERIEAM LEADER
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1967 INTERN PRESERVICE EVALUATION

This form serves two functions: 4t provides an outline of the criteria and
data that may be useful in evaluating and assigning provisional interns, and
13 & record of the conclusions reached on each particular intern, Preferably,
the form should be used for an interim and final assessment of each intern,

it may be used in conjunction with the Corps suggested procedure for evaluating
provisional Corps members during pre-service, Depending on the evaluation
framework of the program, the foxm may be a synthesis of the views of geveral
observers, or.of one observer, Enteries should probably be made on ¢ rough
draft before they're put on the final form, The interim evaluation should
probably occur at about the first third of the program, the final evaluation
during the last third. Completed forms should not be shown to Corps meubets,
elthough they may be given a summary of the contents,

University name

Intern name log No.

1, 7Test ascores (if any given)

A. GRE
‘ Total Score
Verbal
Quantacive
Advanced
B, California P Scale “Total Score
If other than a 4 point gcale is
2, Grades (iist courses)- uged, please indicate
INTERIM FINAL
A,
(Estimate)
8. .
{Estimate)
Ce
(Estimate)
DQ v ~sapy
(Bstimate)
E. —— .
(Estimate)

For itew 3 to 5, please rate on the ap;ropriate scale, After each item, it
would be desirahle to describe one or two examples of the intern's behsvior which
led you to rate him or her as you did.

A"




INTERIM FIRAL

% o Bia

e B ]

» o o o
= - ® P
| % 5028 &R :
}. Character and :'.3 g; 5?? Eg.. ol 50 '2’3 58
" tewp t: e g"'“g &% 89 8.
Semperanen “1? 24 “3. a.{ "3'.2 .01 1. 1 2.1 3. 4.1 5. ] 6.

Can change approach
to meet new challenge

Ts easily upset

Can accept criticism
and supervision

Perserveres in face of
obstacles

Gets along well with
peers '

Exhibits mature judge
ment and common sense

Approacﬁes problems
with a pessimistic
point of view

Exampless
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INTERIM FINAL

e e

24 24

g BB o, .3 BB

&8 5B 5 88 &%

Effectiveness as a .‘?.é’ g g g s E . B g §°
teacher: - & q a ~e g
1. 2. 3. 6. 50 6. 1. 2. 3.

Relates warmly to
children

LOntI)

~A30A

o 33PWY3I60
3,ued

Ras problems controle
ling class

Students don't become
interested in classwork

Is patient

Learning takes placé
in the class

Does not initiate new
approaches to learning

Is £f™m yet flexible
with ¢zundents,

Examples:
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INTERIM FINAL

xud
S

TTeRazed
10 ok i 00

wonag &£

L

11% av
Tanay 30N

Effectiveness With
Disadvantaged:'

11e 3%

ana3 30N _

30 SOWPINSOL -
3

3,880

JJTWEISS
3,U%D

SMNA,
A39A

AXoA
\93BW3ISI
gl
&

wvionl
[ J

w9

L ]

[
.

~N
LY

4. 2. 4'0

Ingsensitive to
culture of poverty

Will endure hardships
to assist disadvantaged

Does not communicate
with disadvantaged

Has heen effeétive in
school=related community '
activities,

Examples:

. Please rate this {ntern in relation to other interns in this cycle now at your

college. " INTESTM FINAL
w
] '» 08 2B g
® > > » N o > > b
26 EE 8 AE SR BA fwi Al §
3 W MM o e B O
"g E3& &s i Sp L& 83 B
2 ® o 0 * o "o 3 o o "o
10 2. 3. 6. 3. 1“ 2‘ 3.’ 40 5'
Intellectually —
Temperamentally
As a teacher of
disadvantaged
children - 3
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‘e The Corps attempted to evaluate all applications on a 1 to 10 scale, Minimum

acceptable was S, Less than 5% were rated 10, How would you rate this member
on such a scale? Circle your number choice,

- acceptable excellent
Interim /1 /2 [3 ] 4] 576 73 [8/9 7107

acgeptable excellent.
Final [__L12]3/4/__5JG!7/8/9/107

INTERIM FINAL

{

$
Director's action resulting from interim ! [:7' Corps member successfully
evaluation (Corps member counselled, terme ' completes pree-gervice
inated, told where ioprovement is appzopriate,
£follow~up responsibility 2ssigned to faculty
members, team assignment changed, etc,):

School district assigned

.

School assigned

. Team Leader

L/ Corps member Terminated
(please describe how, what

end when Corps member was
advised),

LT other (specify)
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I
9 This form was completed bys . ' |
(Name) (Name)
(Title) . (Title)
T (Date) (bate)
i0s The person completing the form —
(check appropriate) L7 Personally observed the L/ Personally obsertvs.
intern®s conduct the intern's condu
[:7 Discuesed the intern with L7 Dlscussed the it
others who have observed with others who b
hin obgerved him

Auplify how observation occurred:
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1967 TEAM LEADER PRE-SERVICE.EVALUATlﬂw

This form serves three functions: 4t provides an outline cf the eriteria

and data that may be useful in evaluating and assigning provisional team
leaders; it is a record of the conclusions reached or each particular

leader; and in the Washington office this information will be used to evaluate
the assessment process carried out there.

This form should be used for an interim and final asscssment of each team
leader., 1It..should be used in conjunction with the Corps sugpested pre-
cedure for.evaluating provisioral Corps members during pre-secrvicd.

This form should te & synthesis of the view of two or more observers., Each
person may fi{1l out this form on each Corps member - one person being re-
sponsible to synthecize and average the scale rating resposes on to one form.
Other mzathods of gathering this data may be used, as long as, questions 2 - 6
are the average of 2 or more persons! responses. Entries suould probably be
made on 8 tough draft before they're put on the final form.

Completed forms should not be shown to Corps members as they are confidential

in nature, although this information should be used for the counscling sessions
following the assessmont boards,

The interim evaluation should probubly occur at about the first ‘third of the
program, the final evaluation durirg the last third.

- S @ et e @

University nams

Team Leader name log No. ___
1. Grades (if given) Indicate if other than a 4 point scale
List courses . is used. Please indicate the letter

grade along side the numerical score.

" INTERIM FINAL

sar—mm. L T

(Estimate)

—

(Estimatle)

(Estimate)

(Estimate)

T (Estimate)

1o
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For items 2 to 6, vlease vate on thc appropriate scale, After each item,
it is decivable to deccribe one or two examplos of the conduct on whick
thie analysis is based,

i INTERIM FLtRalL
i = (7] ‘ 7 o
et le) } 4 4] 0
er @ L ¢ 3 t
" H e n 0 ret o0 . (Y
C ot ‘ rt P "t T [ad o o
o b i3y :" 3 55 ¢ B =
G <IN B . 1
’ z ’ fe f}; ¢ ' € ? REL ® [ O
o {
Character and Temperament (1) 1(2) § (351 €4) [ (5) 16 ) 1€y} €2y, (Vi (4) 4 (5) | ©)
Frovides interns wiih u
Lrupport - -4 : . ‘
o
has optimistic point ot !
Sew S S N L.
Unconfortuble with suqg. l
gestions Iom dnioins L ) ! .
Foluctent to try acw ' Id
v AVE t '
At st oyt - coww. 'h ‘—w-o’mm
; (4 + [ “ : . \
Lahibits youd Jadgnent i
e S AP G vtw ¢ Smcmte av . o —-— e - !‘ « Stnaty Ao S L“
T2 ;e . . ’ ‘ ‘
.5 vesiry vosct ' '
* !
vy - . e o - ] - - ] ' L 4. 0‘-0

Lxampies:
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INTERIM
. o Cf:
¥ O

8
(1]

anx}
J0N
onay

o

souw
ajewryse 3 ,uwd

(984
~

Effectiveness as a teacher SIRKEI NN (4) 1 (S _oll <1 {¢2) (3)

onay

<

& team leader

1s Firm but nat'authoritarian

---.-.‘—.a L e g

Has problems coutrolling class

Teaching approééh is mot
flexible

Is Patient

Anticipates view points of
zghool staff

Fffectively involves interns in
team work teaching

Examples:

INTERIM FINAL

3nx3 30N
9ITWI3ST
3,u8)
anx1
JON
anz3

anan
~ sawijowog

W

~ anx3y
g sam;aamos

Effectiveness with (B2 (4) 1 (5)

o~
Q
e’
~
L

(1) §(2)

anag
a3swiase
3.ue)

)
L4

(4)
Disatvantaped: 1 ,

Insensitive to culture
of poverty .

Recognizes & respects
gach ciitd's fndividualivy

Does nut “ommuiicate
with dizidvintaged

Ha3 boen effestive in
sctivol related conmunity
setivieios

Ry pev— ~

r-os

E;‘LLI'PI I




BEST COPY AvaLABLE 42

Please rate this_leader in relation to other leaders in this cvcle now at your

college. INTERIM FINAL .
58 o v g -;‘

S1e8 21%a & s8] Z1% ey ¢

o low=] o 2 c Rio e s g !

w ¢ o M . g [} ﬁdo o . [ Q.

WIS iwSB Ll dlml ]

Academic abllity
Temperament

As a leader of
interns

LX)

The Corps attempted to evaluate all applications on a 1 to 10 scale. Minimum

acceptable was 5. Less than 5% were rated 10. How would you rate this member on
such a scale?

INTERIM FI1NAL
Acceptable Excellent - Acceptable Excellent
1 2 3 4 5 6 7 8 9 10 : 1 2 3 4 5 6 7 8 9 10
INTERIM L FINAL ,
Action resuiting from interim L./ Corps member successfully

evaluation (Corps member counselled , completes pre-service
terminated, toid where improvement
is appropriate, follow-up responsi-
bility assigned to faculty members,

team assignnent clanged, etc.) School district assigned

School assigned

3

Corps member Terminated
(pilease deseribe. how, what
and when Corps member was
advised) .’

L7 Other {specify)

-
~
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BEST COPY ALt

INTERIM FINAL
8. This form was completed by : -
(Name) (Name)
~ (Title) (Title
(Date) ' (Date) -
9. The parson completing the form — o
(check appropriate) L./ Personally observed the /_/Personally observe.
leader's conduct the leader's con-
. duct
L./ Discussed the leader [/ / Discussed the lead-
with others who have with others who ha
observed hin observed him

Anplify how observation occurred:
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IOR CHART

CATEGDRY

>
®

3
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™
4‘3

3

L [Torme §

$ faw
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Possistet
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Kxienp

JOICE

4r

£ STURES

Ev€
CONTACT~

THOSIASM,

& OF
! ATERiALS

vggorr?
ssson

AR
AOR Y
SN

TUDENT"
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TUDER T
¥TERE $7°
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AL %]

ee® o o don ¢ e v s et 8 8 wremen v,
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—— -

-
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WP B B A s S s oo

CiLeaver,

OBIELT 'E E/ALUATION IR087 SSING FROM P CReR) To &5 CExe
WITH SUS.TOTAL CALLULATID FOR, BACLK CATEGCOR y
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Perhapa the best approach to the problem will be to block

out on paper a schedule for the first six weeks. Try to include

the varinug aspacts of the program that we have discussed.

NAME OF INTERH: s |

bosre TIME | _CLASS OR ACTIVITY ASSIGNMENT

et
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Evaluation of student teachers

One of the greatest weaknesses in the student teaching program is in evalua=

tion, Archie Jordan presents the following suggestions to help supervising
teachers improve student teaching evaluation:

A.
B,

C.

D,

Fo

G.

e

Recognize the purpose, The major purpose should be that of stimulating and
guiding the growth and development of the teacher to be,

Begin with the goals, Usually these basic goals and objectives for the
student teaching experience are given to the supervising teacher and student
teacher through a student teaching handbook or some other written communica=
tion through the college supervisor,

Identify behavior that will demonstrate attainment of the objectives,
Usually these specific objectives and the rate of their attainment are

left to the discretion of the supervising teacher and the college supervisor
and their personel counseling and guidance of the student taacher.
Evaluation should be continuous, Through coatinuous evaluation a proper
base is provided upon which improvement can be built,

Emphasize self-evaluationi, The job of the supervising teacher is to

help the student teacher develop accuracy in appraising and evaluating

his own performance,

Evaluation should be cooperative, Evaluation should include the efforts

of the total team consisting of the college supervisor, the supervising
teacher, and the student teacher, The student teacher contributes through
self-evaluation; the supervising teacher contributes through accurate and
continuous feedback to the student teacher; and the college supervisor
contributes through periodic evaluations and discussions of the student
teacher's performance and progress with both the supervising teacher and
the student teacher,

Evaluation should focus on performance, Emphasizing performance and
movement of the student teacher toward pre-established goals allows the
student teacher to better accept and use the results of evaluation,

Final evaluation for summarizing the student teacher's attainment or lack
of attainment of the agreed upon goals to serve as, another screening
device of entrance into the teaching profession, and to provide prospective
employers with an accurate summary of the performance of the Juture teache
during student teaching phase of the teacher preparation program, '
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